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FOREWORD 



Ihis iTbQdule a series 0* 127 pertbrmanc3fr-6a^ 

etiudSKsn {PSTl} leamvig pKkxges. teosvig i^m sipe^^ pfO" 

ypont MviNich. thc»e fa)duftBS are_bas^ 

and iqppkcatbf); each ^oufinybates wi6«_c^^ 

of ffie filler's (t^Bt^E^'^ t^w's|pp1smiariQe of 

{eachers-m-vaining vwortcing /inclividtMiy t)r in grou(Kl undeL fie 

the tWKCher oomprtiames terig cBew«iQ|)^ end sitoutd be i^or* 
<ywifi^ 83 PBTE essn^^ JPd |?o^dms oefore wig 
thfi^madenefls. 



Bte design o« the maienals provides coroi^ri^ toabi^ 

for pr^»S4^vioe and ii^^Mrvioe reaowi, ju Mtiejbu»ne»H^^ 
&y umm. to me^a wide woefy dT tidlw)d»ii needs and 
iht brests . The maiafaits ar e ""itinded^ ^J^J'^^^f'^rscm «id 
cooege^. state ctoparinMints of educttion, ppi&M^^ iraia^ 

Die A » J are pro^jcts 

of a sustained rj^omii ar^ diwi>Qp nieiri eidrt Dy fha N^ioff^ 
Cenier's Program tor profe^nmul 
^^i^m\J*my indiNs^i^, v^tittmcms, «id agancaes partc^- 
e d wrth ^ Natiyia Ceraief and )ia§« ma^ bon&t^mont Grew 
systematic devetopment^ li«bris.reyiMr^ 
very i«gf^fi^P( ^^^^ J'^?'*^ J^^^A dvecMIJhe 
vQcatrbnal teacher competency rejbeaych etixSy updr fci^^ic^ these 
modoies are tioed i?)d alio difecN^ Jhe oirhcMMrn davetopMnt 
efk)rt from I97i - 1^72. Com R: Finch pr^wdadje«*an^ tor 
the progryn troR 1972 - 197^ C^fL*? *«3^^*<*'Ci»rs pro- 
vKied input in deviaiiopm^ 

t^i^tmt w^ W resou^ (seraonsji^ ao^nttversit^ o^- 
jegM^ and poetM^ irMnjtione iMd 9m r^^^W ar)d 
provided feedbeck to the National Center for re^^ieions and 
refinenierft. 



Cdfexrixa. ^eMmy iessng af mai^^ ^^^^^^^^ ^ 
C^egpn Sl^ Ui^^e^ Teiriple University, and the University of 
Missouh ^ CokafTites; 

■y#^wCTy^:g?&y Mat!>orttf Cenier stag, e?^ tie assistance of nuffner- 
•^**§.vi£K^i#&?ri& wsasng shoiarsirom throoghc^t ihe cooney. 

>^:;^a^'^5^ j!;atfiis of ^ ma^irSs- wis CMtied wich j^^^Ke 
-'ijtP't^'^^'lS^^i^^ educai^.^.^6Mteniis of_Ccn&raLW«iv 
^^t^ festeS^; O^ans^ Sa^ Uniserrty; l=erT» tMe Cci- 
iegi^ jafet^art; Fforida State Uiwen^, Ha&rid CdB^, P£.t. 
Cras^ DiliSn^?^ Stale itJiiiverair.RiigmUnM^ r«iei»Jer- 
sey; j^viwisfy ^ mil^. New Yort^JTempte 

Untveraity. Parmsy^Nr^ria; Umvpaaay of ^rtaana: Uha^ersiy of 
Michi$^n-^lre; Umv^irs^ of MamacSa^teofi Oees^ 
of f>i^t^^-4Jmtrt; Ul<^^ gf Ngtfieffi GolorKt^Ormir- 
air^ Ptebtf^ PerriMw^a; Unay eraiey of Tehne^aee; Uni- 
versity of Vermont: and Utafi Universit)^ 

^ ^ ^jb|4tiedj^^Qon^^^ mo^m mgsimm^i^vm 
natiorwwide and in many other ootfJfiae ctf the erorfe User fi^J- 
twk from SKsih ektenswe use, as weff as ihs pteage of ame, 

of tf>eoriginrffnatervg<s.Ptf tfierHi oge,ttire enearca<egQr^^ 
have been added 19 the aarieS:. op »enng the arefiS of :servi ng 

base and parson al sic »s, and implementa^ comp atericy -baaed 
•docation 7?ii$ j^ddtion reqi^^ of coreant among 

thiohgv^mds&i^ 



EaHy versipns of |he materials were devetoped by t>f Na^oriil 
Center jn cooperatx3n iwith the yocatmsl leaoher educ^tgon f aoi^ 
ties at Oregon State Untvefsity and at Che Umvemty of Misaoun - 



Recogniiton is eieiended If^ibta^ 
di thereMbnoftfieor^^raiiarie^ G Haningion, Caff>- 
mm g I Gng^Wieh and momi E. IferaodH, Prgrwri 
dam, tor reviksion of corttant and irteoyppai; Cheryl 
Rateircr? SfggaW.^ NK^Mbn spedi^caGkme; engi Barbara 
Sheajyar|_wp^ Specs mi^gr«^ji ex^picW io the m 
MVIM tor t3(%k myaMi&be oor«rlbaB|pni to tie Qjattyj3f tf^^ final 
pmmd^r^a^^ ^-^arty b Do^r^a @rtt^^ lor modoli lay- 
out, desigr>. and f ihtf a rt worfc, end to George SrnHh Ir. for 
aopen/iaion of the module production prooeta. 



Robert ETayidr 

EKecueveOaecior 

p9 fMonat i^iraer for Reseercti in 
Vocatiorui Educatioh 




m KSiKMMmjmm mam 

-y l*« T*Tf-AJNh/t*S»lJL 

^m^^ nViOKlNNV flOAO COLUMSuS OHO 



tha National Carey lor n a a a a rch tn Vbcaaonai gdMcaaon t me- 
s<pn e to mcfaaaalha fbiN^or diyaraa agar^^ and 
OTQanaationa to aolvt aduc abonai problama ralaiKigjo jnciiy^u^ 
cari«r_plann*ng^priparalion. and progrMSion. tSa National Cmm 
fiOtm t» nuMion by: 

• C^^i^ ^^^^^J"^^^^^^^^^!^ 

• bavaiopinq aducational prcgrarngaridproducii. 

• Evaluaiinq mdtvidual ptiagram ntadt and gutoorrm 

• Providing jriqriT^^ for national planffwng and poUcy. 

• Inttaiiing •ducj^onai programa and producta. 

• Oparating mtorniabon a y Ha m a and aanmsaa. 

• Conducting ltt»dw«h0 davakJprnant and Gaining prograr^ 




AMERICAN MMCtATION 

nif 



l20_DnfNniar Ingtncgirjng Canter 
Athant: Georgia 30a02 

JThaJ^nwia^^ Iniirucriora tmmnm 

(AAVIM) a a hortptqai national maai ui a 

tha inaiauta e a oooparaa»e aldrl or ym^afaaiaa. ooHagaaand 
diywonaoT vocalioria^ 

an d Canada 10 pnjvida tor aKo aMa n oa gi maaucaonal rmtnm 

Diraction m givan b y a rapr a aa niaiN^ »om aach oi »># staiaa. 
provinoa a and tarraonaa. AAVSyt aiao wortca doaaiy wm laacnar 
orgcTNurtioni. g o v mrniit aganMa and mdMStry 
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INTRDDUCTION 



Oraj^gyestiqnif^c^ be or^^ 
arKj effective teaching-teaurwig techniques: Oae to 
the natore ^ the c^as$rb^m sitoalion, orai ^tiytees 
diteh corr^se a rrua^ pdftim of the total strident- 
teacher wTt^^sctibn. 

IS be effectr-re. ybtji need to Sriiow ho^ to yse th4^ 
time spwt in oral corrmrfc^ibn^^ ^ heat 

ib deveibp good ciue^Sbm^g skias so Itmt t)e ques* 
Sions you ask wit) 11 1 recpre ^ud^iis to qitK 
cally and (21 {5«5v*te jpu wittt ^e^ns^ asKsriirg 
stiKient unck^s^sTKbr^ of the topics tsi&sig r&s- 
cossed: 

Good gy^estbre 
dse j^^irig tt[ rray tse e^^ ask qoestbns re- 
qakmg qdf a sirr^ yes or no itfiswer. Howwer, 
such qoeslions can also be ^ns^n^ lifilhout rmtch 
tix^tight on Jt^ paft <^ the stix^^ To ask good 
tidhs, it is hebessary f<x y<Hi to be awaxe of 



tec^rriques for devetop^ qa^ticff^ that do the fol- 

• sti^^ t^Kl^^an^ng of a ^en con- 
rapt, phnpple, or proc^'lore 

• Ask the siyf lent ft>jtescf^ stale wh^r, m- 
<^c^e Iff5e cStajrrc^ances, and so forth 

i Mcrth^e trie s&Kjeht & 
cesses f analysis and synthesis, rx^ mere re- 
call 

• Retire €3re^ii% thoy^-o^ 
stuc^ht 

In Older 6 be^i ei!f^^ ord q^«e^jorhBf you n&&d 
iir>derit^id ttie diaracl^rislics aod techruQues 
involvod in effective dinal c^sl&^nins. This ftK^tle is 
deigned t£^ you iHtat ufKferstsnd^ and 
ycHi dev^Nlop ^kiS in eirr^^ring or^idquie^st^ni^ 
n^^jes. 
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ABOUT THIS MODULI 



Objectives 

TinnM O^ti^: S an mKi mmsm^ ^ 
P j i1on nan »Ag»agsn?ier«Ft^ 

\B!S)»wi**a'bteiiiasa^ _ 

irw/ieiSge of ,Be te<iTink|ae$ -arid j5ra»cfe^_«iyt^^ 

/©^'^l ^ies^s retaitiag .U) ffl^at tS3j«clave (laarniig Ex- 

-^Wrimcis !it)>^ . _ _ _ . 

?Wf^ tiJcWqges tiffi a lesson {btmung Expenence 

m 



% «5Cmft0i«^e this moduie, you rmai hav« _a>^^ 
ci^to^wig^a gan Jf ycsi jto riqt i^^wJy *^ave this 
to^ipeten^, rmet wrth yoiar ro«ourc« persoo to i«ef- 
rrr<ne what meihod \i?flia«_to gttfi mis Ow op- 
tKK> « to owttgfaje ttw inf 9>rmation and practice activrtjes 
■m tm foSc^ng m«^: _ 

Riseurcei 

-A M of the outsidi resources tt^at sujpjrtemem con- 
itamicKj wrtliiriJlH. --vHite fe^wr Qieck wim youf^re- 
sDorce persw (1 > to detefrrSne the avaiiatytity and the lo- 
Mtw of resouft^ 

rri yo& ocojpattonal special; and {3) to get asi^tance 
m se«tS^ up activities with peers or J^fiy^jws ofjrtdi^ 
mMdm^^'llj^^&i^Y naeoorpe persoo may also be 
^fttact^ d yod havf^ dtffMty ^th da^ecrions or Si as- 
sess»rH3 ydur progress Ml any ome. 

Liirhlng Expif tiffet/t 

dptidnal _ _ 

ftef^ce Sanders, Noms_M_ pa^pooiT? 
lH3ns. Wfwl K»n#$? **ew York. NY: Harper & Row 
PobiiShers, 1966 

tim^nii^ Expirienca H 

fiecjuired 

^ msoarce person to ^ataate your cornpetency in 
preparing a ^iis of oral questKXis. 



Required 

2-5 to rote-piay sssktents^ wtKjm you #ej3re- 
seir^ a lesson, and to OT^g^^ j^r^:»n^wet ^ 
m§^op§ dr^ <j^saiwwig tei^ffwjoes. If p^ars are 
unawate tote. foo may present your ^sofl to ^our re^ 

O^ion^ - 

A lisw^ iparsow to ^rnfaa^ your (wnpetercy »f 
de^afoj^ng a fesson piw. 

V9^6(^ CK^ audlSjei^ e^ iuaf^. 
yw9ww^ or fiperwig to, a»id ^-ev^oatmg yocr pre- 
SBntalion. 

ard que^ioning techf*jues_»« cwview tor the 
purpose of critiquing that leactier's pe»tom«tfice. 
Weob^ e<;yupm^ « v^wtg a s'^c^^ 
jy^^na^ involswig the use ot oral qoestionrj 
techniques. 

Requ^ed _ 

Ah &c^JM(^ng ^mt^ m wNch you cwi enH>toy 

qml (p«ttofiirig techif^im^ 

/IjfSDwrce persw to aswm yot^ a)fnpeterK:y in 
empaling oral qiiertionthg tecrincM^ 

General Information 

For Woanatior> _a*ut^^^ of each 

pertornwioe-bnad teacher education (PBTE) nwgile, 
general procediim tor its use, and tenr^friotogy that Is 
oonmc^ to M themodotw. »e AttootUsing the Wattonal 
Centor*s PBtE Modules on the frwig bec^ ceyer^Fw^ 
in-de^ mkinr^^ to iae the mocMes Jn teacher/ 

e^catton prograrn* you nwiy wish to refer to three 
related dodiments: 

JY m i^Mim Qg tfi tf> pytternience-aasetf fHCfm 
£cfec«^ MMvMi <>^fei r>egte l^w»*pwenitee 
ihiervfee taeohersend oocgpattonaf trsir^eri to in ^ 
eral and to 9>e PBTE tna«r«i£8s 

The ^9isoarca Pmnon Qaidi to cSir^ _Sr6^m«^K^^^ 
refeciibn jWarttW can help p rptpect h ^ resoufCt 
paraont to guide and asaWpra s ervfoearMJitserv^ 
p« ooco^moo^ trailers m tta development c( pri^c^^ 
obmpighg g t>ffl^ tae of Ihs PBTE modyles. K 
^so fnchJdtt Istsiif all (he rrwduie odmp»<ihca^ 0 weBBS 
i^^»ng^ the s^)plemenUiry resources and the addrssses 
where thsy call bs ot)aiined. 

The Gui^ to ¥m iffi^^inmfM^ 

^icfiton S dw^ned » hi^ thoss «iho win edmin* 
Mtm PBTg progrsrn. M contains ar wyen Id jmptamenta* 
eon ^tstiorg. possiWe sofeottont to prolaisrw. and 
courses of actidn. 
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Learning Experience I 



OVERVIEW 




Wtew^cwTtpfeting the iwjuired readfi%deiTJ<^^ of the tech- 

raques and pnx^dures nivotved m effective sfaS cjbestkjoing. 



Activity 
1 



M)o to rea^ig the inforttiatibh sheet. 
nqoes.pp. 6-11. 



Ond Qaestiorang t«rti- 




'*bo may Wish to resl ttw k^tomng supptemeotary refefeoce: Sanders 
Qassroom QoesSbos; Whai f&rds? 




Vba^li to aerrss^sratihg know^dge <^ the^techniquw and jfo««Jur»$ in- 
volved »i effective wal questfisrang by corhpletir^ the Self-Che*, pp. 1 2-1 3. 



^will to evaljaatirig ybw ownpetency by wmparina yeur completed Self- 
ChecK with the Model Answers, p: 15; 
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For irtformafcn comc»r?wq (1 ) ttejiurposes^ toriitatkra.jtfid chara::tensti 
of oi3l qiiest^wig and (2) ttejectmkjoes invoh^ed in empfeying oral cjt^as- 
tkjrwig, read the foltoivrnsg irtform^on ^leet 



iMPLOYSNG ORAL QUESTIONiKG TECHNIQUES 




To question wcHI is to 1^ 
Have agried witti this statafrwt, hte usi»^«jjeftfw^ 
tng to t^ exchjsk)^ of aM o^^ metf^ii.in t^^firq 
todfy. homw^ we re^jj^ tt«t ofiJ^owtk^^ 
is one of several inportam ^actwig methods: 



Advantages 

Oral QuestMXiihg is art (^f^tlyf wiy sti^jate 
stuuenf motivition |^rld^:^Ri^t. Cue^^m 
provides for ^wlvenwit of^ srto<*witt. en^akfittort, 
it foooses stodtont atlefitk)n arid 
cariosity: 

The eWectivease of oraj^t^^tonirig tecJvi^^ 
prc^des ^dents with oppor^ri^ to^Kii^^ Mif- 
expretalon* M the sarhe tirhe, it allows vaHity to 
be acHed to the iessoh. 



bogicalty sequence questions can stimulate k>g- 
icat and critical thirilcin^ ihd serve as a guide to 
reiiohing. Also, use of qi^tic^i djrecn^ at differ- 
erit levels of krx^wle^ can le«j students into the 
different levels of thinking. 



Ah tfT^xt^ Oitcbme di using quc^tidhs es that 
the ipeciai iMilUis and intt^eits of ir^vlduai stu* 
fS^m <aBi be (^s»ver?d. Sjp*^ pftw acqwe 
^)ectal knowledge aid gc^ ttv^^ t^^ 
expener^,^ ^n%ffi3bvifes^ >^ ^ ^lese 
speciad ^:^tie$ and Mere^ 33 an addition^ dass 
resource to promote learning 

^r^^i^ori^ig te^^^tues ca^ 
riety of purposes, as toltows: 

m To i fU r oduce , su rn mariz e, or review a iessoin 

• To danfy pdwtts prevlousty made 

• To ^iig up pc^r^ ornMed 

• To brir^ readiig i^^^i^its ^nof(x:a5 

• To dev^bp in i^idehts new tisights 

• To prornote s^iden^' understanding 

• To (^^lop studerits' attmides and vakies 

• lb teac^ sfijdehts to liie ide^ rather than to 
stm^^y rrtembnzetfi^ 

&al questiorw^ca^ prdvi^ ^hponrtc^ ^lui- 
ttbh liif brmi^i^. Sti;M:gh^' ix^>aratic^ for the les* 
son be tei^ |e.g^ thitH^ ft^iestit^riMig. ^ 
can \^mn«mj^:!^^ ur^ddrstocd an as* 

^gfmmAy.Qu^^f^ dur^ tt^ tossxi inttrodi^ton 
cm serve « a pmiest of students' knof^d/dge level. 

Also, us^ ^1^^^ duRhg tfie tesson^f pro- 
vlt^ tmmed^e feMback on how well students are 



Ir^oprporafing cp^jons tn the lesson 

sumrrtarv^ afvd ^h^w^ah (xdvkje at jsast a partial 
«^iafu^on^ e>s extent lo ^^t^ me ins^i^Sdn^ 
Qt^edtves have been achieved itudents. 

UmitaUoni 



The use of oral^questiCM^ng has some Kmitatiorts, 
Questions directed at large grb^ML may be^Hficiitt 
to tnm. The sarne is thJi c# studant resjx)nses. One 
wiy to dyercdiiie Wis jMjcu^ to ID r^at ti^ qimi* 
tions and responses that may not have been heard 
by all persons. 

ki ^di^, q uesto wng j^^ 
timitj» compared to other techniques requiring less 
stude??; involvement; 
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artect the suo^s of orai questioning, ^lystutents 
are sorne^m0S^9tocteit to pgtlcipaf inqoestion* 
arxl-ahswef sessions. Vbor roie In provi(%ig^ se- 
cure. noncTrfical classroom envowmorit is impor- 
tant here. If Ifm stiy stuttem is made to fe^ ooaifon- 
able arid unthreatme<l fWshe may be more wiping 
to panicij;iaie. 

There also may be a tendency tot ^ smafl group 
Of studemsto ckM^riati the dtsci^^. l>ri^ can 
prevented by distributing lf>e que^kNns smong an 
students. 

ChariicteristJci of doofll Questions 



Student leamif^ con be^^matty itimuiaied by the 
use of or^y gwsti^^ tn is^Jtion, use 

of these^tertiniqaes 
feedback as the lesson is being taugN 

However, any ttiwi^iges t^^f^^ ^^^.^'P^ 
use^of^8| j^sliori^nr^ t^e d^it^^ if good 
questions are not asked, ^(b<l shoukl carefully plan 




ybt^ qu^&ihs and 

son fAait THts ptarHlihg, hoives^, shoURd not t)e so 
ri|gl Chat It jtfcfes rx^ aBow j^ to ^omanec^ 
que?^ jns In respor^ to student vtterest 

A qt^^^^ion ^xxAj have tfie foOowing cihar- 
actt^istM!^: 

• pytctse. ffKAx^ one idea 

• Sf^efXKJ^fof st^^r^lbr^^ 

• tkm^ imer^^^ thou^-prOTOldng, and rel- 
evant to ihe &e$K)n be^ tmjght 

• Stated m language fp^ 

&)n is hot the fisoe lo ftitroduce new terms) 

• Stated to str^ the key pbrits of a majar Ti^ 

90hU^ 

• St^d to require mo^ tftan a guessing re- 
sponse 

• ^^ed to n»)utre more th^ a slnr^ 
answer 

• StatMj tfi ^ich a ^y that it does not sugpst 
theartswer 

tfp99 and Lsvels of Questfams 

SuMt^^^ahJ^ ti^ 
of ichOM^edge reqt#ed for the cc^rect r^ponse. 
Scom$ t»9lhdmy of edu«i3TOl bbiedrves^ can eisd 
^ Ipl^tq qu^K)hs,_Ep^ teve< isj>fpgr<mfvfty 
moreoimptex, and each is bmt on aa ieveis tielow 
it 

^eg^i^^ with th« tewea liwl. f toc^is taxon- 
omy as tti^)led tor ^gjuestkra b as fo^ 

1 . Kno wi g li B i , At the_ krowle^^ level, students 
are re ked ortfy io or nnxgr^ze the correct re- 
sponse from memory; lor example: 

• yi^li^ibrmubiforcor^^ 

^ Wha isthidefinttk)nofvfi(^^ 

• What are 9^ cTwiih pi^ 

9 What »ip ihe tour tngred^enis t^Eied 19 
concrete? 

i What ire tNi commcsi ihd ictintiftc nimes of 
ttommm nor bei?^ f^tmm m the opaque 
prc^ecw? 

• Should Qtipi ^ tih^ 
ii^Aijgutr? 



th gtmnh <^iA$tKy^ reqiAlhg i sirt^ pi <k rk) 
answer {e.^., the jatt ixiitfita gSKxyd^ tfihsp9ant- 
trg^tre^li^^^K^be f^partyty With q\m- 
tlcm^^uderrts f«aw a ip-SO ^ gwwitng 

fm^wa m^^ise; thetr leirtuai knowto^lge isnt 
ne^ieif^rUy te^dd. 
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Single recai! qaestions can be used in ihtroduc- 
irig a lesson, ©r a recall qu^tidh can be used ^ 
me first question in a series df questions that pro- 
gress to a Higner lev^ (K cfimoLiify^ in at^toi, m 
uatibhs in wttich a stu<te^ ^es ^ mcoo-ect re- 
^>CMise to a Ngher-teve< questioa, yoa may teaS &)e 
student logiraJj:^ to the correct respor^^ askir^ 
sirnpter que^ons and tfws review»>g^the ihtbrma- 
tion necessaiV to answer the wtitial question. 

2 Cornprehenslon. Three st^evels of krowi- 
edge are invotved in cornpreJ^nsibf) as fdllw-s: 

a. ttfansjatlon— the translation siSlevel ih- 
vqtves asking students to transfer taidyvledge 
from one set of symbols to afK>ther; for ex- 

arrtpie: 

• Staie in your own words tfS defihitidn of 
rnerchahdising given in our tertxx*. 

• Paraphra^ the directk>ns for rnixing cbh- 
creie given in the t^iftefih. 

• Draw a pcture to illtistrat^ strip-cropping: 

b intirpf^tlrtttHl— The interpretetion si^lw^ 
irwbives asking stuS^Hitsiq expi^ the nf>ean- 
ihg of sornethirig; fiy exampfe: 

• What does the gra|*i show to be tte 
of diminishing returns? 

• Wnax does the table show would be the 
eurifig Jime for coricrete poured at 6(5 de- 
grees F? 

• What trends ^e shovw b^ 
surhmary for the past ten years? 

c. ExtrapoJitton— The extrfiq>bl4tibh subl^ve^ 
quires sttKjents 05 to infer, project, or t^terid 
frbrh known information intp ariareaj^t krKwn 
Of ejcperieiiced pr t2J_tp exterKi tt>e m^ 
major id§as beyond the iimrts of the information 
presented; for example: 

• What is tfie general need for water coh- 
s^aJ^, ba^Ki our study of the pres- 
ent supply? 

• Gbhsiderihg the properties and ^ce^o^ 
hew synthetic cmIs. what would you pre^^^ 
to be the uses tM\ mil be miade of sy^i- 
iheticoil? 

• What M the tremJ in opportur^ities 
for pfictfcsl nurses, given the general 
fpreGasts in the Occupaiion&i Oatlook 
Ha/i^&oo*? 

• Use your knowfesdge at»ut hairst^ing^ 
predid the relativu tjme required to create 
each of the basic styles 



3. AppOcationc The app«catibn teve? requires 
students to solve pn^icai pfotfcrhs thrpl^ the se- 
i^Si mi txse df ideas, prtidpfe, and thecartes {i.e., 
^ a^ty f^a^ i^^ned to partioiiar om- 

crete sftsualibhs); for example: 

• tfee the pnndples of induction arid magnetism 
to explaai how a generator m>n(s. 

m Use !fbar knowledge of the bask: colors to ex- 
pain how se^idary cbtors ca^ 

• U^igjy^ knowledge ^ whsS rhakes a gcxxJ 
fertilizer mixture for corn planJed ^fter sod. ex- 
^n what^fertita^ ratio and rate per acre you 
would re^TWTiehd. 

4^ Anali^s, Al the analj^ leve?, stixJehts are 
a^ked to break a wvhbte down ihtb 8s c»mp<»^ parts 
and to deterrhine the relationship between the parts; 
for exarhple: 

• WhkS) of the statements in the articfe on ftoral 
design are inaytsistent? 

• What is causing the «r we ha>^ tested for mal- 
fur^rtibns to fail to start? 

• What rejatk^^ips ex^ among the different 
synthetk: fibers used to make doth? 

5. Synthesis The ^5iesi> level requires stu- 
dents to ptit togetfwr parts ar>d elernents to fbrrh a 
new vwhote or pattern (i e , to use ccwKepts, phn- 
DplNfts, or Ideas already learned lo rhake a new prod- 
u^):f6r exarriple: 

• oweraR wBdKfe corjseh^Sti^ plan wifl meet 
the r>mls identified in the ocimmunity survey? 

• Wiat type of fiw^agerrteftt plan is rieeded io 
pr^itaWy ir^tegrate aH the cr^ and animal en- 
terprises now grown ixi the farm? 

• Using current prices of different feeds^ what 
would be a teast-cbst ir\^sto<* ration for a preg- 
nant i,od6-pound cow producing 50 pounds of 
milk daity'^ 

6. Eviluitlon. The evSiuatidh leve? requires stu- 
dents to make judgments ba$ed on specir'M: cmeha 
rattier than ^r>ibhs; for example: 

• A^iytr>g the oiier^i provkj^l, wni(:h of the fpl: 
loving three wikJif® ciShsefvation plans wouW 
bS rrtbst effective? 

• Hbw would you evaluate the proposed farm 
managerhent plan, u^r^ the profit available for 
family living as the critehort? 

• Gwen the fqfi^ criteria, how wbukJ you judge 
and rank each of the ten displays. 



• 
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6rai questions at the arafysis^ synthesis^ and 
evaluation levels can be used very effectively to 
summarize dass sictivities- Questions at this level 
^so be ^ gu^ sluctefns in ass*^ 
merits arxj prc^lem-sdJvirig activities. 

The levels of questibr» provide guidance in de- 
vefepihg a Idgncaj sequeixe of qtiestibhs. Because 
eaiti feyel is b^ed on all levels tetow it, you can 
plan ttie SKjueri^ movir^ from iower-level to 
higher-levei questions 

For example, the appliratibn level is based on the 
knowledge and comprehOTSion leye^^ Thus, the 
questiqnirg^»querice s^art with a questfcih at 
the^know^^e ie^^^ f^lowed by a question at tf*B 
comprehension level, and then a question a! the ap- 
plication lever. 

Orre final romnrient shoujdbe made w tevete of 
questions. The focos of tt^s module is orx the effec- 
tive uses of Oral questoitng as a teaching tech- 
hS:jue. Although you r^eed to be sble to r^^nize 
and write questions at the various levels, your em- 
phasis stKKjid tie Oh adiievihg competency m the 
use of cs-al questior>s m the cJassrocmi. 

Good Questioning techniques 

The 9ir^Bl s^tmioe of oral qu^ltK^hir^ should 
be as fdtldws. Vbu \^} ask a good quests of the 
total class Je.g., "hfi^w does texture in ddthing ma- 
tonals affect coforT^, (2) pause to give students tirne 



to fomiuiate^thBir artswiBr^ (3) direct the Question to 
a spedfic student (e^/, "barl?'], and then (4) gjve 
tte student time to reply arKJ give attentiori and con- 

SfdofSwH to hiS^rief fcSpOTiSe. 

The reason tt^t a question should be directed to 
a partfciilar studefTt affe the qu^ti^ 
is simple. If yt^ fir^ say I^JarT and then ask ybijr 
qiJestkjh, every student in the class except Cart is 
off ttie fKiok. The other students do not heed to try 
tQ formulate an answer. 

legally. CaftB response will stimulate other stu- 
dent questipns that you can. in turn, direct to other 
members of the class. 

Questions s^urd be distiibuted among class 
members so that each student has the pppdrtunjty 
to partiapate Ohe way tcassu^re ttat a stucfe^^^^ 
gener^jy has difficotty in responding to questions 
can participate ts to ask a question based on his her 
past experience. 

6uestl6ns should be asked in a norrnai conver- 
sational tone, totfd erxxigh for alt dass members to 
l^ar._^ shcHJkl reward correct responses (e.g.. 

That's Hghtr •Good; or "Corrects and avoid 
being critical of ir>cQrrect or incomplete answers. 

Ouestioh$ should tie presented in a logical se- 
quence, arid you should mi>e8t stihjent respdn 
for sc§sSal ernj^ >buj^ bring pther 

s^dents into thejjiscussion by asking them to react 
to anc^her student s answer: 



Yod should encourage students io go beyond the 
first ahtswer^td expand and clarify sn idea and to 
corroborate it witn_the facts ami Itfesirations. ]h- 
cJude ^ howquB'^oins wM yes sM/io qUes- 
tfer^s. Strike a balance between fact und tnougm 
questions. 

Student Jnattentiveness can be mscoi^riged if 
<;tudent5 know that you frequency a^fe Questkins, 
Some educators suggest that inattentive stiKdentsj^ 
often be brought into the discussion by: directing a 
question to them, Hbv/eyer, use cautlori here. To ask 
a question and then catl on tfiA^ayA^eanier Smo 
ensures that he/she will riot have Jieard the ques- 
tcdri. You wilLget his/her attention: However^ by em- 
barrassing the student, you may lose his/her future 
cooperation. Get this student's attehtibri first; then 
ask the question. 




In geheral. ydu should not j-epeat a question un- 
less the question was directed at a large group and 
might not have been heard. Repeating questions can 
encourage inattention and poor listening habits. An- 
other student can be asked to repeat the question. 
If necessary. 

Firxally, avoid asking questions of the class in gen- 
eral. This encourages several students tp speak at 
brx:e. Rather, asfc tor vdlUhteers and select from those 
students. 

Hari«inng Student Answers 

eonstructing a good question arid asking it in the 
correct way are the first steps in effective oral ques- 
tioning. The next step is the proper handling of stu- 
dent answers. 



Srbisser^believes that the handlirig of student an- 
swers is the real test of the good teacher He cate- 
gorized student responses into (1 j correct answers, 
C2)_partialiy correct answers. (3) Ihebrrect answers, 
and i4j no answer at alh The follcwirig suggested 
teaching practices for.each cat^bry of responses 
are synthesized from Groisser. 

Correct answers. You should reward correct an- 
swers with responses of recognition or praise (e.g., 
"Very good" or That's correctly Rewarding correct 
answers encourages subsequent student participa- 
tion and establishes the answer as being correct. 

Lengtliy ariswers covering several^ key points can 
fcfe ilrbkeri down by_askinGj other students to explain 
ora^j^^and on individual points in the response. Note, 
hd^f^ftr. '^ai if student responses are frequently 
lerigtisfi t ittsay indicate that your questions are too 
broad. 

RartfalJy correct responses, Wheri a student's 
an^er i^ partially connect, you should give credit for 
the ccrreCt part and work to imprpve the incorfect 
part. Vbu could say. **Ydu are cprrect.^ary. tet's see 
it somebhe can enlarge ufwn your answer" You c»uld 
then ask another student to expand upon the re- 
sponse. For example. **John. can you add anything 
to Marys answer?" 

Incorrect answers^ When a totally ihebrrect an- 
swer to a question is given, you should give a non- 
critirai responise. For aj^ample. you could say. **A good 
try but the mair>. point of the questioni was_pyer- 
looked" y^u could then i:efer the question to another 
sttidehL Or you could choose to ask the same stu- 
dent other questions that would logically lead the 
student to the correct answe^ 




2 PhiiiU G/o|ssef. How to Use the f'jne An of Questiomhg (New York, NY: 
Atherton Press. 1964). pp. 5-20, 38-53. 
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A third technique is to tell the student who gave 
the wrong answer that you will cbrrie back to hirri/ 
her later for repetition or restaterheht. This is effec- 
tive jorjhe students who learn te^^^^ rapidly; it makes 
them equally responsible to contribute a correct an- 
swer — but later In the period. 

dccasionally^ a student wijl misunderstand a 
question and give aji i»Televant answer. Vbu can 
handle this by pblntlng out, "That would get us off 
the topic " or The answer \A^as good, but it didn't an- 
swer the question that was asked.** 

No answer at all. If one student is unable to re- 
spond at all, you should direct the question to an- 
other student. If several students are unable lb give 
a response, try rephrasing the question into simpler 
terrns. If there is stni no response, yoti may want to 
reteach tha[ concept or jisk the students to find the 
answer from reference materials. 

\fjfou frequently rieed to rephrase question it rnay 
indicate that you rieed to be more cane^^ in the 
planning and construction of your questions. 

Vbu should never us_e_^^^^ questioning, 
Never labe[a student's resporise as or "what 

might be expected from someone who had not read 
the assignrrient.** 

All sincerely offered answers should ^e accepted 
as cbhtributibns and used as an opportunity to de- 
velop further learning. Rem,^mber. if students knew 
all the answers, the subject would already be taught. 
Usmj wrpng answers to pron:ote learning is part of 
good teaching. 



Handlii'ig Student Questions 



Questibris from students are a sign of a healthy 
learhihg ehvirdhmeht— brie iri v/hich studerits are 
inquisitive and searching for ariswers. Your lesson 
planning should include anticipation of student 
questions. 

Ybu_can handle student ^^^^ that are off the 
topjc by offering to discuss the subject with the stu- 
dent on an individual basis after class. This avoids 
rribvirig the lesson off on a tangent (which may have 
been the student's intent). At the same tirne. the stu- 
derits questibri is accepted as a cbritributibri. 




Referring a studerifs questibri to the bther m§^m- 
bers of the class for an answer is a good Jteacrtrrig 
technjque. For example. ypu could ask, "Bllll, what is 
the answer to Mary^ question?** 

. Whenever rieither you nor the class can answer i 
relevant questiori. you s^^ adrnjt that you dp not 
know the answer and promise to t|nd it. At^e sarne 
time, you rnay ask the student to look ap the answer 
him/herself. You can then compare answers during 
a later class sessibri. 

Occasionally, a student will attempt id sturnp you 
by asking difficuliquestibris about the topic. Ydu can 
respond with. "The class would be interested in 
knowing the answer to your question. Please Idbk 

up the answer jn reference and report 

back to the class tomorrow.** 



Students rnaxspmetirrie^^^ use incorrect grammar 
in their questions or answers. When this occurs, j^ou 
can tactfully indicate the correct grammar usage by 
restating the studerits staterriarit iri ^rrect grarrimar 

by sayirig, "You riieari .** Be careful riot to 

discourage student by interrupting therri before ttiey 
are finished or by using a critical tone. 

The principle of positive teacher acceptarice of all 
sncere student partjapatipn applies to student 
guestiqr^ as weHas to stude^^^ 
questions. The challenge to you isto enCTuragestu- 
dent partlcipatibri and to use it for the development 
bf further learriirig. 
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Optional 
Activity 

2 




For further information on employing oral questioning techniques, ybu may 
wish to read Sanders. aasswom Quesions: What Kinds? Chapters 1 and 9 
in this text explain the need to develop questions designed for more than 
memory and how jo^lan for questioning Each^f the intervening chapters 
(2-8) covers one of the categories of qUestjixis— rtwmqry, translation, inter- 
pretatiori. appHcaflbn. anal^Js. synthesis, and evaluation— in depth: Ample 
definitions, explanations, and examples are provided. 



The foiipwtng Items check your cornpreherisiori of the material in the infor- 
mation sheet, Employing Oral Questibriihg Techniques, pp. 6-11. 



SELF-CHiCK 



I. Matching: _ _ 

On the line to the ieft of each phrase in Column A, write the letter of the term in CblUmn B that best 
matches the phrase. 

Column A 

_ 1 : Student makes a judgment basend ori criteria 
— 2. Studerit changes information into a different 

syrhbblic forrn 

3. Student recalls information 

4. Student discovers reiatibnships 

5. Student solves a prbblerh 



Column B 

a; Kf^owledge 

b . Cofr»prehensiprv--4rarisla^^^ 

c. Comprehension — interpretation 

d. Analysis 

e. Evaluation 

f . Application 



li. Multiple eholce: 

Each of the inromplete statements listed below is followed by several wrds w phr^. From me^ 
ai to Choose^ one that completes the statemeni most woectly Place the letter of that answer (a, b. c, 
or 61 in the blank at the left of the item. 

1 . The type of question that is often overused by teachers is— 

a. kndwle^ level 

b. applkation level 

c. evaluation level 

d. analysts level 

2. The taxonomy should be t^ed-^ 

a to classify every questk)n into a single ^ — ^^^^^^ 

b tosete^smpteque^6f«fnD^^^ 

c. to select qoeStoris from all categbnes^ 

d. ail of the above 
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=^ 3; Oral questions shoald be devised to take into consideratiorn— 

a. stydents\intellecmjal proc^^ 

b. emotional atmqig?^ 

c. students' jn-sdxx>l and outK)f-schoolex^ 

d. all of the above 

— 4. Oral que^ions are an important aid in stimulating thinking because they will— 

a. arouse interest 

b. pronK>te uhderstanding 

c. deyek^ r^ insights 

d. all of the above 

5- Oral quw^cm are used— 

a. m ail sftuatfetts 

b. to lead stiKlmts into all kirxls of thinking 

c. to 1^ stu(^hts lust U) rwaH fac^ 

d. to encourage brip^ht stydertts It) answ^ 

— 6. The jxirpose of a questibh such as *1Why would a writer titwxe to publish under ah assumed 

name?" is— 

a. to stimulate interwt 

b. to stimulate R^gical ix ci^^ 

c. ail of tt9 above 

d. norie of the above 






ERIC 




Compare you^ written responses to the self -check items with the nvodei an- 
swers given below. Your responses should exactly duplicate the model re- 
sponses. 



MODEL ANSWERS 

I. Matcfiing: 

1. e 

2. b 

3. a 

4. d 

5: f 



il. Muitipte Choice: 

1. a 

2. c 

3. d 

4. d 

5. b 
6: c 



y»y«l of Pef1|pifiiiK»Llt^ to the self-checR items siXKjId Have exactly dupiieated the 

niodei answers, if yojdKj wt hav« all 1 1 jx^ect, review tf^ matenal in the NifOitnatipm sheet, Empldyirig 
Oral Qaesttoning techroqoes, pp. 6-1 ^ , or ttiock with your resource person if necessary. 




^ t 
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Learning Experienae II 

OVERVIEW 




Using a selecteiil student pfrformance objective fwn yoor dwn ecaipatiorial 
sp^iliialty'. develop a series of oral questions relating to that objective. 



'Jbu win be selecting a slwder^t pertorrnance objec***? J" «^»tiwaJ 
speciiiiy and Welly outlining the moterfal you would ibt covering in e«!h of 
the rna^jor lesson aShponents: bitfodi«ttoii. lesson content, and sumrrwry. 



fOu Witt t>e preparing a s^nes of oral questioris relating to the rnaterial Iri 
one or mor» of the lesdn components, as appropriate. 



*gr quwSww waUDo^wiSiated by your resjurce person, using the Twon- 
oiTt$r or Questions Checkfist p. 19. 
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Seidct a student perfpmianc© obifctive in ycsur occupational specjatty; 
Then, briefly outiine the jnatfriji^ cover to introduce, present, 

and sammarize a lesson designed to achieve that objective. You may use a 
lesson plan you have developed previously. 



Pr€^re two or three oral cju^iohs at each of \he six tMdmmte tevels that 
could tSIp you introduce, present, or summarize the materiiS Niy^^ 
pten. When wrttirtg questipris at the ctpiprehejiskai tevel, wte one questton 
at eacti of tfie Ihri^ suWevefs. Nun^r eadi question for easy reference 
during fee(&ia(^. 



After ycHJ have de\^toped your oral questions, cutfiu^ to have^y^ 

review suxJ evaluate ^sur questions. Giw hinvtw the taxonomy of 
Questic^s ChecMist. p. 19. to use in evaluating your wori( 
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TAXONOMY OF QUESTIONS CHEOKUST 



pirectiofli: Pl^ce an X in the YES or NO box to indicate whether all ques- 

tipns met or did hot meet each applicable criterion. For any question that did oiti 
not rne^ a criterion, specify the number of the question(s) in the space pro- 
vided for comments^ HHour^p^rton 



1 . Vt^ knpwlpdge quiesstions involve the recall or recdghitibh of 
information 

2: The corr^jfB^^^ qoestiwi fequS'es stu- 
dents to tranter khowledge from one set symbbis to an- 
other 

3. The ccvnpreften question requires stu- 
dents to explain tne meaning of something 

4 The compwheh^^ question re quires ^u^ 
dents to infer, pit)ject. or extend from known information into 
an area hot known or experienced 

5. The app/rcar/bn^c^^ sotving of practical 
problems ttirough t^^^ use of ideas^, pr[rs:fp!es. 
and ttieorjes— application of what has been learned to par- 
ticular concrete situations : 

6. The analysis questK>hs requira the breakdown of a whole 
Into its oxnp^ parts arid the detentiihatibh of the rela- 
tiortshlp between the parts 

7: The synthe^s qnestkyis tnvo^ pottir^Jogetlw jKirts^^ 
elements to form a new whole or pattern — thejise ol qwv 
<^ts, prinaples, or ideas already learned to make a r>ew 
product 

8. Ti^ evaftia^:^ questlc^^ 
^xsd c^ tej, right or wrong — baised on i^sctflc critena i^ther 
than optrtions 



No eomments 

□ □ 

□ n 

□ □ 

□ n - 

□ □ 

□ □ 

n n 

□ □ 



Level ^ Perfoftnance: All items must rec»ve YES r^jbrises. If any it^ recetves a N0 resp^v^, review 
tfte matenai&i j^^ Err9>lc^ihg Oral CXiestidiiRig lechhiques, pp. 6-11, revise your qoesr 

ti^TS ac^rdingly. or tihedk with your re»urce person if necessary. 



19 21 



Learning ixp@ri@nc@ III 

OVERViiW 




1ft asimtJIatedl das^room situation, ^ptoy oral questioninig tochnlqu^ in 
aiessbh. 



ing, n^S^n^^or c^c aJmscHi |dan dtsignad to acftitvt mat ot^* 
tiva, giving special attend to the usi^ of oral que$tionirsg t«»<lir^|im. 



You may wish to have your resource person review the adequacy of your 
plan. 



Activity 
3 



^ wiR be presenttfig ^ lesson to a group of peers tr to fom re»wDe 
person. 




You may wii^to record your presentaiior on audiotape or f^eotl^ ^ 
self-evtfq(atKKi purposes. 




bff^p^mw ^^vjeman» person, u^ o:^^ of the L^son Pre- 
ser^tion Checklist pp: 2S-2a 
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Jf reedrd your presetitatiw on vid^p^ of aurtjqtape. 

iyalil&t$ your own pgffomiiinc©. using a copy of th© tesson Pwsiwitriion 



may te view a feca^ prdducod vfclTOtape of a tew^^ 
oral Questiohthg tedttiqtiiei arid to O'itiqiHi that taacher^ performance. 



24 
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Select a student, perfcMTrmnCT c^e^ s|^a!ty and 

develop a detailed 1ei^c»i ptanjor a^ievin^ that obiective^^ of^^ 
plan, develop a series of oral qwstions^to direct a^ students' think- 

ing tfirbughout the lesson injet vyett-organlzed arnJ meaningful wu% Be sare 
to ihcliide questibhs at the higher taxdnbaiic levels. Irtstead of developing a 
lesson plan, ^ may select a lesson plan that you have d6velopM»j previ- 
ously and ad^t that plan so that it includes the use of oral questidhihg tech- 
niques. 



You may wish to have your resource person review the adequacy of youj^ 
plan. Re/she could use the Teacher Performance Assessment Form in 
Module DeveTop a Lesson Plan, is a guide. 



In a sirhulat^ da^rcK)m situation, present your le^n to a group of two to 
five pMrs. These pe&rs will serve two functions: m tMy will rbJe-play the 
sUudents to wttpm you are presenting your lesson, and (2) they will evaluate 
your pertormanj^. If (^1^ a^ available to you. you may present your 
lesson to your resource person. 



If yoti wish to self-evald^te. you may record your performance oh video^pe 
or audiotape so you rnay view/listen to your own presentation at a later 
time. 



Muttipte copies of the U^sc^ Pn^^ttaiidh Checicl^ are provided in this 
tearr^rig^exiMri^^ pp. 25-26. Give a copy Xo ext\ peer cx to your resource 
per^flb^rfore in oitlef ^ensuret^ knows 

wtatjo k)^Jor >ijrow ttaa, during \tm all 

at^wition is^to be^re^ed tt^twd you and th^ the checkttsts are to be com- 
pter after the I«s6n is fintshed; 



tf yt^ r^csDTtedywr wi^j^ self- 

evaluate using s copy erf the tje^^ Presentatk^ Chedcfet pp. 2S-26. 



yHout vistilutidn may have avaiibie ykt&S&pgs showir^ exan^)tes of tiach- 
efsjfffipt^ftg^^jiue^^ you rt)^ wi^ to view ^ 

rrmjstttwa yi^»^»s^ ^wse lo^ra^w the 

mance of wch t eacher in emptoying oral q mstiof ing l echniqQ». u ^ng the 
afteria p ro v ided in this module or cntk)ae forms or cfieckfists provided by 
your fBsource person. 
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LESSON PRESENTATION CHECKLIST 



Directibhs: Place ah X in the NO, PARTIAL, or FUbt box to indicate that 
each of the fdlldwihg perfdnriahce cbmpbhents was not accomplished, 
partially accdmplished, dr fully accdmplished. If, because of special cir- 
cumstanc^s^a pert cmnanc» component was hdt applicable, or impossible 
to execute, place an X in the N/A box. 



LEVEL OF PERFORfittNCE 

The teacher Dill que^ = 

1 . dear, definite, and rondse, and included only one idea I I I ! I I I I 

2. interesting, timely, and thoughti)rovoking ..... .. .............. □ □ □ □ 

3. designed to require mbrB than a &mple y^ or ro ariswer . . . . . .... B □ □ □ 

4. adapted to individual differences □ □ □ □ 

5. challenging and not obvious □ □ □ □ 



6. written at a vanety of taxonomic leveis (i.e., questkH^ requirirg stu- 
dents to dembhstate knowledge, comprehension, application, anaty- i — i i — i i — j j— i 
sis. and evaluation) Ld LJ bJ Ld 

7- related to the lessoh being taught CH CU C CU 

8. geared to illustrate key points of major le^n toptos □ □ □ □ 



In the lesson, the teacher: I — li — ji — i j — i 

9. used the questibfis to draw rnformat^ bd bJ bd 

1 0. asked a questidh, paused to give the students time to think about She 

questidn, and then called dn a student I I I I I I LJ 

11. after caljing on a sUJdent, preyed ari oppDrtun^ 

think about the qoestk>n before requiring his/her^resp^ t — i j — j r-i i— i 

ariswering the questibr) hlrn>he^ ^ bd bd bd 

12. presented the questions in ah orderly sequence □ □ □ □ 

13. directed his/her questions so that each student was able to 
participate.*.. 



□ □ □ □ 

14. reacted favorably to students' answera to questions (e.g., rewarded i — t i — | rn j — i 
correct responses; did not critiaze students for incorrect responses) bd bd bd bJ 









□ 


□ 


□ □ 


□ 


□ 


□ □ 



expenence 

16. asked questions that were dear and short enbdgh to rernember 

17. r^uiredSestodent togob^wi^ 

encoaraged ttie student to exparxJ or back up ideas with facts arid 

i ihfe iiatid re : brougH dSy&r studwils Wd tie oscussisi by getting fiwn t— i i i p- 1 =1 j= 

to respond to the first student's answers) bJ 1 — II — II — I 



Level of PeHormanw: A[l iterTs rnast necewe FUbb df H/A r^pianses. If jwiy item r«»|yes a NO or 
PARTIAL response, thejeacher and resour^ person should meet to deteftnme what additional activities 
the teadier needs to complete in order to reach ctxrlpeteficy in the weak area(s). 
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LESSON PRESENTATION QHE^KUST 



Krectlons: Place an X in the N0. J^ltAt^or FULL^ iiKJicate that 
each of the foJtewing pertorrriahce compor«nts w^not aKC^mpil^HSj, 
partially accomplished, or fully accbrhpftshed. If, be^ose of spKial cir- 
cumstances, a pertdrmarice component hot applicable, or impo^ble 
to execute, place an X in the N/A bofL 



The laacher liMd oral qliesticns that w^re: 

1. dear, defuiite, ar«l a::»ncise. and included dcfly one i 



2: ihtere^ing, fimely. and Soaght-provoking 

3. designed to require more tfiah a sSnpte yes or no ar«wer . 

4. adapted to individual diff&reno&s 

5. chalienging and not obvious 



6: whtten a! aj^^iety of ^(yiomic lewis (i^^,^gu^5tkx^ n^ihng stu- 
dents to demonsUde knowledge, compr^hert^on, appliratlon, analy- 
sis, arxl evaluation).............. ......... - 



7. related to the tessdh bieihg taught 

8: geared to itlc^strate key points of major lesson tc^ 

In the leisbh^the tea^ier: 

3. used the questions to draw information fronii the \ 











□ 


□ 


Q 


□ 


□ 


□ 


□ 


B 


□ 


□ 


□ 


B 




□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


B 


□ 


P 


B 


B 


□ 


□ 


B 


B 


□ 


□ 


B 


B 



10, asked a questmn paused to give the students time to thihic about the 
question, and the?) called dh a sftideht 


B 


B 


B 


□ 


n. 


after calling on a studmH. pt>vidad an oppoftur% for thai stu(tem to 
think at>out the question before reqwtng hislier response (and before 
answering the quesston him/hersolf or caKir^g on someorte else.). ..... 


B 


B 


B 


B 


12. 


presented ttie questibhs in ah ori^Serty sequence... ......... ... ...... 




B 


B 


B 


13. 


dirked Ns/her questk)n$ so that eich student was at>le to 
partidpate 


B 


B 


B 


B 



14, reacted fawfaWy to students' ans'ners to questions (e.g:. rewarded r— i r~j r—i r-*^ 
c^rred responses; did hot bd Ld bd 
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15. a^edatrw questiore thai students MoHa^^ Fl {""] [-] 
expeneiice . . : : : : : : . . : ■ ■ ■ ■ ' ■ ■ ■ ■ — 

16. a^ced qo«SoTO thai w»e deaf and ^wrt aaugh to remember D CI D CD 

1 7. T&t^ei Sie studwit to go beywd fe^ Sst ^wer « neodai (e.g.. 
^icdiAapd the studait to expagKl or bad^ op id^ with facts aid 

gp^^sRs; femyg*<^eaf^^gife g^toe ascugcn by g^fr^ them f-i pi r~l (—1 

to re^jorsl to tltw first students answers) t^l t-J 

te««i 61 Pwforfnihce: Afl items must re«»ve FUiX^ iiSiS 
RARTIAt response, the teacher and re»urce p ^son shodd meet Jo determine what addSwrial activities 
the teacher heeds to corifitetB in on^ 



39 
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LESSON PRESENTATION CHECKLIST 



Dtrectipfis: Place an X in the NO, PARTIAL, or FULL box to indicate that 
each ot the following peffpntiahce cdmpoheh^ was rK>t accbmpiish^, 
paftiaily atx^wnprflshed, or fully ag^miplt^kid. If, b^::au^ of sp^:iaJ cir* 
can^tanc^s^a pefforrnarK^o^mpor^t was not appllc^le, or iitipossible 
to execate, place an X in ttte WA box. 



The teacher used oral questions that were: 

1 : dear, defmite, and conc^, Bsnd inckided orif one idea 


□ 


□ 


□ □ 


2. tnterestuig, tmely^ and thought-provoking. 


□ 


□ 


□ 


a 


3. designed to requre more than a simpie yes or hd answer 


1 1 


1 1 


□ 


□ 


4. adapt^ to individual differences 


□ 


□ 


□ 


□ 


5; challenging and not obvious , , , 


j — j 


j — j 






6. writteh at a variety of taxdhbrhic levels (^lestibhs reqt^ftig stu- 
dents to dailCHlstate kridvNiedge, cbmpreh^istbh, applicatibh, analy- 
sis, and evaluation) 


□ 


□ 


□ 


□ 


7. related to the ie^on being taught 


□ 


□ 


□ 


□ 


8. geared to Mlustrate key points of rna^ les^ 


□ 


y 


□ 




In the lesson^ the teacher: 

9. used the questions to draw ihtdrmatibh from the studmts 


□ 


□ 


□ 


□ 


10. asked a Qy9st^,j^u^ to giv^ tftr^ to WMk about the 
question, and ttien railed on a sitodent......... ....... ... ........ ... 


□ 


□ 


□ 


Q 


1 1 . after calling on a sti^ent, provided an dpportur^ for that studerit to 
think about the question before reqtdrmg his/her response (and before 
answering the questidh him/herself or calKng on ibhleixie efsej. . 


□ 


□ 


□ 


□ 




□ 


□ 


□ 


□ 


13. directed his/her questk)ns so that each student was at)le to 


□ 


□ 


□ 


□ 


14. reacted favbrai)ly to students' ahsweri^ to questibhs (e.g., rewarded 
correct responses; did hot cfitictze stunts for br)cdrrect responses^ 


□ 


□ 


□ 


□ 
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expenehce 

16. a^cKj quesfor^ were dear and short ^ibogh to r^twtiber 

17. reared tfiestod^ to go be^^ 

wcburaged the stul^ to expartJ or bac* L5> Sfeas jwt tfi fag± s and 
ili^iraticm; brbugK d!h^ ^uctents tdo the desosaon bj^ getting tfiem 
to respond to We first stucfef^ aiiswers) 











□ 


□ 


□ 


□ 


□ 


□ 


□ 


Q 


□ 


□ 


□ 


o 



Level of Performance: AM items must recave FULL or N/A respdhses. If arty item^ggs a JJO or 
PARTIAL response, the teacher am resource person shoiAJ meet to be^wse what adtfitional a*vitws 
Se teller nee<te to axnpJete in order t£> reaiirfi competency m the weak area(sj: 
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^ LESSON PRESENTA'riON CHECKLIST 



Oiiectioris: Place an X in NG. PAHTlftt, or FObL Sox to indidtte that 
each of the fdlidwihg j^erformahce compbhehts lOt accomplished, 

partialty a^xcxnplished, or fully ^rtXKnpltshed. !f, because of special cir- ^ 

cumstanc^^a perfomtanc* cornppr^t was rvot appUcatrte, or impc^Ble 

to execute, place an X In the N/A lX5x, i^mou^p»k 



LEVEL OF PERFORMANCE 



/ 



lite tesd^ond «^ qi^^ rn rn r— i n 

1 de^. definte, »idwn^,ar«JlrK*j^ LJ 1 i M 

2. jntef«S)g, SncSy; iid t^^ fl 1 j j I PI 

3. designed lb requre more than a siif^ or no artsvref : . * 

4. adapted to rdividuaJ <*{few^ Q Q Q Q 

5. challenga^ and not obvkx» □ □ □ □ 

6. written at a variety of t^^wrS leveb (he>, qoe^org req i^ing stu- 

^ts to dwwstale knowledge, corr^prehension, application, anafy- j — j ■ — j j — i f— j 

sis. and evafcjatjdnj..... I — t M I— I I— I 

7. related to the ks^son being taught [Zl [II CIl Q 

fi glared to f2t*.i^r^ key p6^ ci msy^ l^son loipics □ □ □ □ 

In tt^ lesion, the toi&i^; i — j « — j j — i 

9. used the qu^iohs to draw irifb^ Ld tJ 

10. asked a questlDn. paitsed ^ give the ^^jd^tts t»ne to tNmc about the 



question, and then oillad on a 



«udent U U U Li 



1 1 : aft^ ca^lmg on a stod^^. provided m op^^tor^te- 8^ i^i^snt to 

think about the qoestion before recy^ring Ns/her r esponse (and before j — I ri rn rn 

ahswenhg the ques&ih t^ti^^ 1^ bJ bJ 

12. presented the c^Jestidns ^ m ord(^ s^jMhci . □ □ □ □ 

1 3. direrted Ws/her qu^ions so sitwt audi stucferrt was able to j — j j — j j — j 

partidpate;;::..:.......^...,.,.,: ... ........ ..^ L_J LJ LJ LJ 

14. raided fivorably ta stu^r^' eniwers to qa^om (e. g., fwrifdo d p- 1 i — i i — j i — i 
ooffeet raspomes: <SiS not CTfei^jte stodetrti fof ^noonta tw p t ^v^ ) bd LJ bJ 
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15. ask^ »meqoestk)nsma^ Q Q Q IZl 

6xp6nGncG ,--.^-»*.«»»»-»-»»»»--'"--»**-"*-"*-» _ — — — — - 

16: ask^ cpjesfibos thai were cfear aid ^wt «wo^ to remefr^ EH CD CH Q 

enccKfltg^ the stoctett to expand or l^k ideas wtth^ facts and 

aj^rafereibrw^^tf o#wrstod^ r~| r~1 j~1 rn 

lq mgpood to the fifsi ^diident^ arswefs) • t_i L~J t-J 

bmttl of FwrofftSSee: AB .lems rmst rse^ PJii - ^ re^^. tf ^ J»m ««H^ a ^^0 w 
PARTIAL response, theieacher »^ re^tsce^pefsoJi shooW^meet Jo d«e^^ what additiona} actwmes 
the teacher needs to c»m?3tete in onter to reach conpetency m the weak area(s). 
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LESSON PRESENTATION CHEQKUST 



Otrectk>ns:^Pl^ an X in the NO, FVWTlAt or RJt± Jb^^ 
each of the following performance components was not aarampiished, 
partiaify accdmpCishaj, or fully ^xbrhplished. H. b^at«e of spedal cir- 
cumstances, a performance cottipoh^t was riot applrcabie, or irnpb^bfe 
to execute. pjac» an X In the HI A box. 



Dim 



LEVEL OF PERFORHAIICE 



1. dear, definite, and «rid$e, aiij ffic^^ 

2. interesting, tim^ mi thooght-provoking □ □ □ □ 

3. d^i^^^ to reqtxre more a s^^ 

4. adapted to individual dif^rmc^ 

5 dTaJlen^>g and not otTvious 



6. written at a variety of teaoonomic tev^ (i.e., questiofg regwfrb^ stu- 
dents to deiTidns^te knowledge, comprehension, appiirafigr , dialy- 
sis, arKl evahjatibn) ;^ 



7. related tc the lesson tieing taught 

8; geared to illustrate key points ^ mapr tosscsn topics. 

In thebM4M,th0^di#n^ 

9 used the questk)ns to (kBw information from the stodt 



10. asked a questK>n, paused to ^ve the students time to thmk ibout the 
question, arid then called dh a stud^ 

11. ^er cai^^ a sn^mu jrpyi^ mopfXfturAy for that studmi to 
think about ttie quesiton beforejequt^^ 

answering tfie questkx) htm;herse8 or ca&ig on K)meone ^se.) . ..... 



□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


n 


□ 


n 

L_J 


□ 


n 

1 1 


n 
1 1 


n 


1 1 


□• 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


s 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 




s 


S 





12. jxesemed the questions in ah orderly s6^^ 

1 3. direct^ his/her questk^ns so that each stiKleht was at>A to m m m rn 
partidpate U U U LJ 

14. reaped favorfl£riy to stude^ Pi 1 — 11 — I Pi 
cmect rei^x)nses: did riot critk^ bd td td Ld 
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16. adted qae^bns Wai cSmt and short eiiajgh to tfsmmbet Q Q D D 

17; regdred the sfadwa to y beydfid Ms/h g &g agiswy as nee^je.g.. 
tticouaged the stud^it to eaqsand or tac k up ideas with^rts^^ 

ftBtrafidre; teoi^ o*w sttrier^Jr^D r~] r~l r~j pi 

to re«wid to the first studerlTsarewersj ............ ^ L-J L_I t— ' " 



Level of P e rfo n ne nce: Al Bams must receive FWJ. or N/A^re^w^^ariy^ re»v« 
RAFrriAt r^)dr«e. the teachw and resourceiJeOT stwidjTwet to detwrmne what adcStional activities 
Sie teacS^ r>ee(fe to d3nf>lete iri ordw 
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^ LESSON PRESENTATION CHECKUST 



pU:e€^^s:_P\aoe^ X in the RARTW^ or Ftitt box toJ^J^e ttet 
each of tt>e fbiSbwIhg perfonri^^ comp^i^^^ w» not accompi^tad, 
partiaJly aixcKtiplishBd^dr fuiry accbrhpi^vBd. If, beeat^ of s;^c^ 
cumstances, a peHd^^ compcNient was riot applicable, or imp^sibte 
to execute, playos an X in the N/A t>cx. 



LEVEL OF PERFOmiAliCE 



nie iesc»^ u«d cn^ 

1. ciear, definite, and o^ncise, and inclyded ortiy one i 



2: interesting, tvnely^ thought- ^ ovokkiy 

3. designed to requve rnbre 

4. adapted to individual ctffermoes 

5. chaflenging and not obvious 









□ 


□ 




□ 


□ 


□ IB 




□ 




□ 


□ 


□ ft 


□ 


□ 


□ a 


Q 


□ 




□ 


□ 


□ a 



6. written at a vspedf of t axo oomic le veb (i,e., qoestiortt re goir ing stu- 
dents to demonstate kn o wl e dge, oomprehemsion, apptication, anaty* 
sts, and evabatibh) . . 

7. reiatdd to the lesson bevig t&u^ht 

8: geared to itiastrate key points of msqor t^on topie^ □ □ □ □ 

In the iMion, tf^ ^^m: I — j j — i i — i 

9. used the questkxis to (^aw jntorrnaSon Ld LJ bd 

10. askedaqilestMC^ PI ri 

questk)n, and then cifle^ i II I LJ LJ 



1 1 . after ca^ig^i a student, provkied wn opportunity for thai studef< to 

think about the quMrtiqnt^^ PI I — I Pn 

answeririg the question hirn/harseR or cafl^ ^ t-J 

12. presented the questkxts in ah drd^ iaquenci □ □ □ □ 

13. dir«^9d Ns/her qtmtksr^ r-^ j — j rn pi 
participate. .............. . ..... ................. bJ LJ LJ ;tJI 

14: re^^ fa>^rab^ to stud^ito^ r~i rn fnt 

correct responses: ^ not cntidze ttudehts for ine^^ LJ LJ LJ Md 



EKLC 



35 l7 



experience 

16. ask&j qj^tkyns that w«re dear and short wx)agh to remw^er 

17. res^jired tte^LRj^tog^^ 
e ncgiBBged the sto dem lb expand or baA up jgas wit h ^^ -^ 
it^^to i s ; brought dSia^ sbd&te irio the discusscxi t)y ^ttt^ iNot 
to r^bnd to me first studOTt^ awwefs 

Lea Pertdrm g icg: Al jtaro mi^ re^w Fifti or N. A n^^^ tf ^ i»ti receives a cr 
PARTIAL re^»n», trwj^acf^w rrooorw person shouid rneet to deleftmie what adcfilwai actreities 
the teacher r«eite to complete in order to reacJi competerKy in the weak area^s). 











i — 1 


1 — 1 
LJ 


1 — I 

LJ 


LJ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 
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Lei'fning Experience IV 



FINAL EXPERIENCE 




In ah actual teaching situatidn,* ert^^fe^ techraques. 





^ yoQ pfaan your iesxxis, dedde ivhm or^y^qo^tjoos codd be used ^fee- 
tivi^ to aid you in meeting the less^ db|edives« Base^ that dedsioh, 

emj^yy oral quwtibhihg iedtnw^^. This i^i ae^ 

9 &eie^ r^, mb^y Sig, or de v el^ing a lesson plw tfiat indodw tfie 
of or^ questions to introduce. prMent. and/or stmmarfa^ th^^ 

ieve»» 

• piBsentihg the les»)^ 

R@TE: *ui^^rwot*M pw*^ may wim you to sutmS your written iesspn 
plan io hmi/hef fix evtfuation beSore ^ pr^nl^»jr ^^pn. It nay be 
fdr^^Hif fWOU^pi»s»^^ TRAr from ModiAi Oevifop 

a Les^ to Nstier evaluation. 



in advance to have your resource person oteerve your lesson 
presentation. 

VbortMai c ompe t e ric y wa be Msessed by ycitf Jwdtmse pw^, using the 
Teacher Periorm^ioe Assessment Fbmi, pp. ^-40 

Based upon ttn criteria specified Jri this a»K»nwi 

resource person wiU deUirrnlne whether yoo are competent In employing 

oral qwsttoning technique. 
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NOTES 
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^ TEACHER PERFORMANCE ASSESSMENT FORM 

Empidy Oral Questibhihg Techniques (C-12) 



Nwvw 

biroctioni: indicate the level of the teacher'^ accdmplishmerit by placing 

ah X in ine appropriate box under the tEVEt 0F PERFORMANeE headihg. o«t 

If. I^ecause of special ciftumstances, a perfbrrnan^ component was not . . 

aj3j3licable, or impossible to execute, place an X in the N/A box. 



bEVEb OF PERFdRMANCE 



The teacKer uMd oral queatibhs that were: 

1. clear, difinite, and cohdse, and included only one fdea 

2. interesting, timely, and thought*provoklng 

3. designed to require more than a y^ or no answer 

4. adapted to individual difTerehces ..... ... . .. ...... ...... 

5. challenging and not c^ous 

6. written at a variety of taxonomic levels 

7. related to the lesson being taught ..................... :....o 

8. geared to illustrate key jDbih^ of majbr lesson topics ...... 

in the ieiM<mi^tt10 

9. used the questions to draw tnfbmiation from the students 

16. asked a que^n, paused to give tfie stodente time to Mrik 
about the questk)n« and tf)eh called on a student 

1 1 . after calling oh a student* provided ah oppotWity fix ^t 
student to think about the question tyelkm requ$Hr% hls^Her 
nsisponse * 

12. preserved the qu^tidns in ah 6rd ........... 

13. direded his/her qu^tibra so th^ 

paftTctpate (insofar as was practical) 

14. reacted fevorabiy to i^udents* answers to questl^ 

15. ^ed ^me questions sbidente ^crfd mm^^r ^orn past 
exjD^^n^M^c^) >ik.....*-t4-.»..ia..<^.. 







n 


□ 


□ 


□ 


□ 


□ 


1 J 


□ 


E3 


□ 


1 — 1 


1 — j 


n 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 




□ 


□ 


□ 


□ 


□ 






0 


□ 


□ 


□ 


□ 




□ 


□ 


□ 


□ 


□ 


□ 


s 


□ 
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16. Kked qaestions that were elear arid short enough to re- Q Q Fl Fl Fl fH 

17. required the student to §0 tjeyond hisi^r first answer m fH F] IH [H ["] 
necessary ' — ' ' — ' ' — — i t-3 



Level of Perfornwnce: All items must receive N/A. GOOD, or EXCELLENT raises. M ar^ rtem re- 
ceives a NONE, F>OOR. or FAIR response, the teacrfwr arid res»ur»j3ersm^ 
what additional activities the teacher needs to comjSletB In order to reach competency in the weak area(s). 
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ABOUT USING THE NATIONAL CENTER'S 
PBTE MODULES 



Orgahb^ibn 

Bdxih modoJe is designed to help you g»n corr^tency in a 
particutar skjn area considered impoftartt tp teaming suc- 
cess. A m^dujejsm^up^ a ^»Tiir^ experi- 
ences, some providing background inforrnation, some pro- 
yidjr^ jPH'adice e^^ cPUf>i[s oortA^^ 
two fonctions. ComFrieting ttiese ^perieno^ shoold en- 
able you to iM^hieveJhe terminal objectivr» in the fmal 
lejiU'ning^ex^^ The final eiperienoe <n o jcti n^ule 
ah^ays requires you^ demonstrate tfie Mi ivi an a^aal 
teaching situa^ when you Ire an interil a s^^ teacfv 
er, an inservlce tea^ier, or o^upational ^iner. 

Procedares 

Modules are de^^ied^^jil you ^ individialize your 
teach^ education program. Ydu need id tato only those 
rnbdiHes covenngs^^^ dp rK^^ie^jy ^^^l^ 

Similarly, you need not ccmplete wet^ learning experience 
within a module if you already have the skill needed to 
complete IL JhereUx^b, be^e \^^^ moduiie^ 
should carefully review (1 j the kitrdductiort, (2) the obiec* 
tives listed ph p. 4^ [3) tfie oveiviews preceding 
ing experwnc^, and (4) the finti ffivperience: After oompv - 
ing your present heeds aiKl competencies with the ir^lprm&- 
tjG^ jtHj hayeje^ shoiM be ready to 

ntake one of the f oltowirig dectsiortt : 

• That ydu do rK« have the cgffpH enow 
should conr^tete the »nre module 

• ThatvcKjarejx^ 

obje^Kf^ kss^jo tt>e final learning ei^erierx» and: 
thus, can omit those teaming experiences 
^ That you are already compeient gi this area and ye 
ready to complete the fina) teaming experience in 
onjRwj3'*gstbut 

• That the module is inappropriate b your needs at this 
time 

When you srejea^^ oom^ete^lhe firwi lewning «q)eri- 
etfice and have acx:e^ lb an aKtuaLteadurtg situag^ 
ma!<e the necessyyan-angementi with ycqr resource per- 
sort If you (Jo not complete the finai ex p erien c e su^ess- 
fUny. rr^ with your resduroe perw and graige to (1) 
r^at tfie ^penen« or (|) complete (or rowiew} previous 
sections of the modute or oiher relaM 
^ jf^f^»jrce person beftsre attempting to repeat the 
fmal experience. 

Optior^ tor^cy^g are jiteb a^iiajbie Jn^i^ ^ the 
iearnihg ^(penervpesjyeceding the fi#^ 
tltteicu ilojM tt^ mifiimurn te^ of ^luimance 
required to meet an oibjective« you and your reeoun^e per- 
son itiay^meet Ip pgctt ictivi^jtor^j^r«^»Tf^ 
lercy. T?^ oouidinvoiv«Jl)conipletingpaitsoltfte^n^ 
previously skipped, ^ repe^iigix^^ 
plementary nssourt» or coiTyte t in g addttonzl acttviitei 
s u ggested bffhe resource person, (4) ^gning your own 
tastf^^ j»^eriero^ (5) cbmpteti fKI som e other actMty 
suggested by you or your resource persort 



Temiriblogy 

Acta^ teaching^ltoatlon^A situation in whjch you^e 
actually wbrkir^ with and rMpo'isit^ for teachHig sec- 
ondary p^s^^Nidary vcxsatiaial s^xk^ Oi other oc- 
cupational trainees. Ah ihtem, a sludenit leac^ier, an jh- 
i^vKf teactw,_ Of otier dcgjpational trainer would be 
fun^ioning in an^a^ual telling situi^; If you do not 
have access id an actual teachir^ sibuit^ wt)eh you are 
takftig the module, y ou ca n cvnp^ tfie rmxJule opto the 
final learning expehence. You would then complete the 
final_le«TW)g_e)q^«^^ when you hive mcasss 

b an actual teacNng situation). 

AttertiateAiatvttyorFeedbadi; Antiemthat nwy wbsti- 
tute for required items that due to special cirdimstahcias, 
ydu aro unable U> cdenpt^ 

Ooc^ipilidHil Specialty: A ^^cifk: are! of ^«pari^ 
wiMn a vQ«tional arn Je^. tfie jmvice area 

trade and Induslrlai Education includes oc^xipatibhal ipe- 
aat6p such as autdmdbite mech^ 

teii^^ 

Optton^ Actlvtoy^ fe ed back : An item mat^ not re* 
quired bat that is designeci te eupfttmerit and eririch the 
required items in a tom^ 

rmowtiJPmwn: Th e person i n dwge of your edoca- 

tk)nal progwi (e;g^, ttie pn^^ 

fruEtructkxial supervisory dddpraptg/iu^ 

ro om teg ^, o r training supervoor who b guiding yai in 

completing this module). 

S^idem: the pmoh who ^ jeceh^ cwcu^idhai ih- 
sthxtKih ia a sebcmlaiy, p dstaecbndary, jr dtier tnih^ 

progwn. 

Vbcitidhi i Siryto 

cultural education, busings and ofice educ^bn, market- 
ing ttiddislnbytiye e^faiMtidri, h^lh ddcupitioni m^Gk- 
tion.hara economics eduafo^ 
tecfmical aducsfibn, or trade and industrial educ^^ 

You or the teacher/imtiuclDr: Tbe person who ^ cm- 

pletihglhemddute. 

L#Y^ erf Pwtonrniiriee 

N/Aj_Tl^aimh_was not rtiet becaim It ma not wpfm- 

catiit to the situation. 

None: No rtwnpt ma made to rneet tfie oierion, al- 
though it was retevaht 
Poor the tea^ ^ uh£ie to peHi^ 
very iiiiilid MIty to p^to^ 
Fdr The teacher is uhab9J>:pe!vtn ttiiJI^ii an ac- 

^ipUiateranierburthssomabmytope^^ 

Good : T7» t eacher Is ibte to partem Wsrt^ 
tlve manner. 

lUceilentThetearfwfe^topertermth^ 
effective manner. 
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Titles off the Natidnai Center's Perfdrmanee-BaMci Tiaeher Edueatlert Modules 



0^mJ^^^^^^^ ^^^^^^^^^^ ^A^^^^^^ ^^^ g^^^ ^^^^^^^^^^^ cf 

tiHtHW4ifiOattipMQrtpMiMMiyConvMIBi 



0^1 Dsw eloptSc hoQl^Coinwynay n etiio^ ^wqm 




<b2 Oi»ePfiMWliiorii<pywwoisV»y¥octlionilP>ogrsw 
0-4 I^OBOftlarTelfviMnantfftodtoPraMNmm 



Onmiineliiwann< lnniin ao>»u<sfHi 
B-2 0>weiqp j luJs X ^H U ii w i U i Ottecltoes 
DiimopatWioPimmcion 



O-i- MliMVlSBBHOoBauGawi - 

0-10 Osm riidbia iPmii yaur Vtt^wonJ ^ogrn 

rrtapof y M* Voc«ilond ih M d > iittjiu i '''iii**i r^ 
^1 OsMeiij) i rH i ui J ni Bii j i iii rii iu ii ii^ Vtrl R n g Tfilini 

K-a - 

Wwwwiw Qi YeBrt y ^oywvieMitfMMss 



C-4 



fhi?yO*w|f rirtrhKiiiin ■ok Tectmiquse 

Employ Sinutaflon tecNM^ist 
Guide Siudim ttM^ 

Oiitftedinia^itoryCj^Wnoi^ - 

OB MM mmm iu^ppsg PnaiiiM Hsfctiwp rwmmm 

lntrodMO»>UmoH 

SMWwnfiwge etmBn 

Efnplor Ordt QuiiwnMio YiMqyss 



1-1 



8et¥e Ydur T —tfiino^ rolWiien 

DeMeio|iidi/UJt>d renown PTiioenpt%rfrrtirdinn 
M Serve it^^Mi«4Cami^tfi% 



C^fO 
C-11 
C-12 

CrlS P rsei m -en 
C-i7 
C-i» 

c-ao 

C^l 

c-ai 

C-aS ftdddwUfWi 

0-at 




1-7 P Ufttie a ittdwd Teftfwig toehwiw 
^ SidWMieMwdtenheie 

if-a Manegs tie AM w U dW d e. T i ■ mHi l end T pwd w iiBi 

jha gfwpi a fcidew^ *r> Ypyr OeCp ^ My i a iw 

J-4 8ecu>»TrdW wB<Ma QWilDrVdtfO»Op^e9rdii> 

^^^^ »dlifleJB6- 



»erOe<3^fl 



4-7 



J-10 




K-1 

Onw dM f« ConM jdr • dK ^ agdW 
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